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Creative Podcasting as a Tool for Legal Knowledge and Skills
Development
Abstract
This article draws on the authors’ experience of introducing a student‐led legal podcast in
their law school in September 2017 to explore creative podcasting’s potential as a tool of legal
knowledge and skill development. Drawing on the authors’ observations as the coordinators
of the podcast, as well as a survey conducted amongst student participants, it considers the
value of creative podcasting as a means of enhancing legal knowledge, aiding skills
development, and fostering a feeling of collaboration and community. The article also reflects
on the practical challenges associated with running a project of this type outside the school’s
curriculum, focusing particularly on the challenge of encouraging student buy‐in.
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Introduction
This article draws on our experience of running a student‐led legal podcast from September
2017‐July 2018 to explore creative podcasting’s potential as a tool of legal knowledge and
skill development. The use of technology enhanced learning has created significant changes
in the delivery of legal education within classrooms, as well as in the systems of
communication and collaboration outside the classroom.1 Technology has been shown to
assist in recognising different learning styles, incorporate new teaching methods, enhance
communication and accommodate different abilities.2 As technology has advanced, so has
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Anne Williams Shavers, ‘The Impact of Technology on Legal Education’ [2001] 51(3) Journal of Legal
Education 407.
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Ibid.
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the literature exploring its implications on higher education in general and legal education in
particular.3 One area that has garnered growing interest is the use of podcasting as a learning
tool. This interest been reflected for example in the formation of an Informal Mobile
Podcasting and Learning Adaptation project, established to assess the impact of podcasting
on student learning in UK higher education institutions.4 There is now a significant body of
scholarship exploring the influence of podcasting on traditional lecturing,5 its impact on
student achievement,6 and its broader implications for teaching and learning.7 In a review of
their use within higher education, McGarr identified three main uses: substitutional (e.g.
recordings of past lectures), supplementary (e.g. recordings of additional material), and
creative (i.e. student‐led).8 Studies have shown an increased use of supplementary and
substitutional podcasts, with podcasting being used for distance learning9 and as an on‐
campus learning tool.10 While formal student evaluation is limited, these studies suggest that
students have favourable attitudes towards podcasts as a source for learning. In the context
of legal education, Baskaran and others have highlighted how podcasts and other multimedia
might be used to introduce law students to substantive law concepts, critical topics and core
lawyering skills.11
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In relation to creative podcasting, Lee et al have noted that it is rare that podcasting efforts
go beyond the more passive substitutional or supplementary uses.12 However, a small
number of studies have introduced student‐produced podcasts as required projects within
courses.13 These have suggested that student‐created content can promote understanding,
enhance engagement with learning materials, develop communication skills and encourage
team work.14 Less research has been done into extra‐curricular creative podcasting, with one
notable exception being Alpay and Gulati’s 2010 study into an engineering student‐led
podcasting group. They evaluated the impact podcasting had on skills development,
education and community. They found that students developed a sense of community,
improved their links with other students, improved their understanding of podcasting
technology, and their teamwork skills.15 This suggests that creative podcasting is a potentially
valuable source of skills development. However, the study was limited in that it did not
investigate the impact of the podcasting on the students’ course‐specific learning and
understanding. Furthermore, the study was based on a pilot, involving two teams producing
one podcast each. There is therefore scope for further investigations into the impact of
creative podcasting on students’ course‐specific learning, as well as into the experiences of
students who have been involved in podcasting for a longer period of time, and on students
from the humanities as well as the sciences. As creative podcasting is relatively under‐
researched in the context of higher and legal education (indeed, the author was unable to
find any studies which specifically consider student‐created podcasting in legal education),
the use of case studies offers an opportunity to conduct exploratory research, considering
whether there might be value in further examination of the topic.16
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This article is the result of such an investigation, which explores creative podcasting’s
potential as a tool of legal knowledge and skill development within a Law School. The case
study used is a legal podcast that we set up within our Law School in September 2017. The
podcast was initially established as a means of providing a platform for the research done by
staff and post‐graduate students within the school. However, following conversations
between ourselves and other members of staff, as well as research into the potential
educational benefits, the project was developed to incorporate a strong student‐led element.
We organised one round of student recruitment per term, one in September 2017, and one
in February 2018. Students were required to submit an application identifying any relevant
skills and knowledge, the areas of law they found of particular interest, and the role they
would like within the team (researching, presenting or editing). Participation was entirely
voluntary and was open to law students at any level of undergraduate or postgraduate study.
However, students could use their involvement in the podcast as a project in their application
to the university’s ‘degree plus’ and ‘research plus’ programmes, which accredit extra‐
curricular activities. We recruited four teams of between four and six students during the first
semester of term, followed by six teams in the second semester. Students were placed in
teams with students from all stages of their undergraduate and post‐graduate degree
programme, ranging from first year undergraduate students to PhD and JD students. Our aim
was to create diverse groups of mixed ability, gender and ethnicity, in order to encourage a
range of perspectives within teach team. To facilitate the identification of podcast topics of
mutual interest, we grouped students on the basis of shared interests as much as possible.

The students were tasked with conducting research into an area of law that had been written
about by a member of staff within the school or a guest who would be visiting in the near
future. They were then required to draft a pitch for a podcast episode, develop potential
questions, and ultimately record an episode in which a member or members of the team
would interview the member of staff or guest about the chosen topic. The teams were given
training on how to use the podcasting equipment, as well as more general training on
conducting legal research and preparing for and carrying out interviews. External guests with
expertise in media were also invited to the school to provide additional training on interview
technique and story‐telling. We established an Executive Board, made up of four staff
members and three students, who exercised quality control over the episodes, mentored the
4

student teams, and made decisions about the strategic direction of the podcast. This team
met several times over the course of the semester to discuss the podcast’s progress and share
ideas for content. Student teams were able to meet with their mentors, and request
additional practice time with the recording equipment, supervised by one of the Executive
Board members.

To help generate a listenership for the podcast we established a marketing team, consisting
of two students who were tasked with managing the podcast’s social media accounts and
publicising the podcast. We purchased a website domain name and built a website using an
open source podcast content management system, Podcast Generator. After an episode is
edited and an mp3 file of the episode is produced it is uploaded to the website using an FTP
programme. To publish the episode the system creates an RSS podcast feed that, once
submitted to various podcast repositories such as Apple iTunes, allows subscribers to get
automatic access to an episode as it is published. The website also functions to provides a
platform that displays episodes in an archive list making it easy for users to access each one
and explore the show notes about the topics covered.

The podcast was publicly launched in February 2018 and released weekly episodes until July
2018 when it went on hiatus for the summer break. In addition to the episodes by the student
teams, members of the Executive Board also created episodes, carrying out interviews with
staff, each other, and guests to the law school. Three ‘student focus’ bonus episodes were
also produced in collaboration with the School’s Athena Swann Champion, featuring students
interviewing legal professionals about their work in fields of law traditionally seen as
masculine (corporate) or feminine (family). In total to date, thirty episodes were released.
Between the launch on February 28th 2018 and the end of July the LawPod website had
approximately 25,000 unique users that consumed over a terabyte of data downloading and
listening to the episodes (Data taken from the web server AWStats package).

The end of the semester and thus the podcast’s first ‘life cycle’ provided an appropriate time
to reflect on the podcast’s effectiveness as a tool of learning and skills development.
Therefore, in April 2018, we circulated a short informal survey amongst those students who
had been involved in the podcast. This evaluation survey was designed to provide a ‘snapshot’
5

of students’ experiences,17 allowing data to be gathered on their knowledge, beliefs and
attitudes.18 Open questions were used to enable students to provide as much insight as they
wished,19 with the survey asking:


What have you enjoyed about being involved in the podcast?



What was challenging about being involved in the podcast?



What have you learned from being involved in the podcast?



What skills have you developed from being involved in the podcast?



What could be done to improve your experience of being involved in podcast?

Nine students responded: two from the Executive Board, the two marketing students, one
student who participated as a guest, and four members from the student teams.20 Thus, the
study cannot be considered fully representative of all the students who participated in the
podcast, but can only be viewed as representing the views of the respondents. Students were
encouraged to respond openly, and to feel free to give constructive feedback. However, it
must be acknowledged that the students were aware that the authors, with whom they had
been working closely over the course of the year, would read their feedback. This may have
influenced their responses, and the data must be understood in light of these dynamics.

To supplement this data, we have also drawn from our own participant observation. This form
of data collection involves looking, listening and asking questions of participants operating
within their normal environment.21 As the coordinator and technical supervisor of the
podcast, the authors were able to learn through ‘exposure to or involvement in the day‐to‐
day or routine activities’ of the podcast.22 Observer bias must be acknowledged as a potential
influence over our findings; as coordinator and technical supervisor, certainly we hoped that
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the project would be a success.23 To mitigate against this influence, the study focuses
predominantly on the students’ views when considering whether students appeared to
develop their legal knowledge and skills. We have drawn from our own observations to a
greater extent when considering what worked and what did not work with regards to the
implementation of the project. Acknowledging the risk of our bias towards the project being
a success, we have aimed to be reflexive and open about the challenges we faced, in order to
identify barriers to the podcast’s effective use as a learning tool. Nevertheless, the data
outlined below and our findings must be understood in light of the relationships between
ourselves as observer participants, the students as the research participants, and the project
itself. Our results suggest that creative podcasting can provide a valuable means of enhancing
legal knowledge, aiding skills development, and fostering a feeling of collaboration and
community, but that fostering student buy‐in was a significant challenge. These are each
explored in turn.

Enhancing Legal Knowledge
Research suggests that group work and social interaction can enhance learning and facilitate
the construction of knowledge.24 In their seminal work on situated learning, Lave and Wenger
highlighted how learning involves engaging in ‘communities of practice’, with mutual
engagement in common activities with a group facilitating learning rather than
decontextualized studying.25 Certainly, working with others has been shown to be superior to
individualistic or competitive methods of learning, with many students learning best through
‘active, collaborative, small‐group work inside and outside the classroom.26 Drawing from this
literature, we therefore hypothesised that the students would enhance their legal knowledge
through participation in the project. The student teams recorded episodes exploring a range
of topics, including the use of force by UN peacekeepers in Haiti; the connections between
activism, research and human rights; digital punishment and social control; competition law;
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broadcasting regulations; stop and search laws, and incarceration. Students interviewed
academic staff from within the school, professors from other schools, and academic visitors
to Queen’s. Mirroring the group task approach highlighted by Mudd in the context of
‘thinking like a lawyer’ and Donald in the context of ‘disciplinary thinking’,27 the students
worked together, and engaged in researching legal issues, assembling relevant facts,
identifying legal, social and ethical issues, searching out relevant law, reaching a plan of
action, and implementing it by recording an episode. The student teams prepared questions
in advance and displayed knowledge of their topic during the recording of the podcasts. The
pitches and episodes were subjected to review by members of the Executive Board and were
all found to be of a sufficient quality to be released. Within the student study, participants
spoke favourably of having the opportunity to explore new areas of law:

It’s a nice way to learn about things outside the structured academic syllabus. I know
much more about domestic implications of prison systems now and I’ve never even
thought about that before!

[I enjoyed] creating content outside my immediate area of study and having the
opportunity to engage with other areas of interest.

It’s also been great to learn about new topics; as someone from a non‐law
background this was really helpful.

[The] intellectual challenge may lead to discovery on new area of interest in law [sic].

Participating was also praised as a means of learning about the “variety and depth of research
and work being carried out in the Law School.” It seemed that exploring topics beyond those
covered within the students’ modules encouraged greater interest in their legal studies and
inspired new lines of thought with regards to the study of law. In addition to demonstrating
the value of podcasting as a means of nurturing enthusiasm for legal studies, this finding
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John O. Mudd, ‘Thinking critically about ‘thinking like a lawyer’’ 33 [1983] Journal of Legal Education 704;
Janet Gail Donald, Learning to Think: Disciplinary Perspectives (Jossey‐Bass, 2002).
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suggests that creative podcasting may provide a means of helping students identify areas of
interest for dissertation topics or further postgraduate studies.

Students also highlighted the role podcasting had played in enhancing their understanding of
the social and cultural context of the law. As noted by one student:

It’s given me a fresh insight into current events which I may have not been aware
about if I wasn’t involved.

Also reflected was the potential for podcasting as a means of educating students on the role
of culture and value systems.28 Students highlighted the benefit of meeting and discussing
law with diverse people:

Working in a team…has allowed me to gain insight and perspective of others mainly
on the reason and stand of view [sic].

[I have learned] that podcasts are a worthwhile medium to … spark discussion beyond
your immediate network.

Another student noted that they had learned the importance of “being understanding and
respect[ing] others for their view,” while another cited “cultural awareness” as a skill they
had developed. Thus, creative podcasting appeared to provide a means of educating students
about the social and cultural context within which the law operates, and of the importance
of considering diverse views on legal topics. LoDico has argued that students need to examine
the social context in which they will be working, in order to avoid becoming cynical or
disaffected about their legal education.29 Kahn has also highlighted the need to educate law
students on the cultural dimensions of law, developing their understanding that law is a
collection of interpretive commentaries, with alternate meanings.30 This need has led to
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Paul Kahn, The cultural study of law: Reconstructing legal scholarship, University of Chicago Press, 1999).
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greater focus on critical thinking,31 and the use of teaching methods such as negotiations and
debates,32 through which students can gain a deeper understanding of how their own values
influence their stance on legal problems. It is arguable that this understanding can enhance
students’ ability to develop good lawyer‐client relationships in practice as well as aid
intellectual development.33 As a platform for holding discussions and debates, these results
suggest that podcasting may provide a means of facilitating this type of social and cultural
learning. Involvement therefore appeared to both enhance students’ legal knowledge on a
range of topics they might not otherwise encounter, as well as their understanding of current
events and different viewpoints on legal issues.

Aiding Skills Development
Skills development and employability are increasingly central aspects of legal education, due
to the discipline’s merging of professional requirements with academic intellectual
development.34 As such, legal educators aim to equip their students with knowledge and skills
reflective of the need to balance academic learning and practice‐focused development.35
With regards to professional development, Mudd identifies the key aspects of ‘thinking like a
lawyer’ as being the ability to evaluate facts, analyse problems, synthesise information and
solve problems.36 More broadly, law students require training in critical reading, critical
thinking, problem solving, communication and other ‘wicked’ competences.37 As technology
has taken an increasingly central role in the legal profession, law students are also expected
to develop a range of digital and technological skills.38 This increased focus on skills and
employability within law schools mirrors a growing search for ‘added value’ by students and
31
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38
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employers alike.39 Reflecting these developments, employability is also increasingly used as a
marker for evaluating universities, as demonstrated for example by the HESA’s ‘Graduate
Outcomes’ survey and the focus on ‘progression to employment’ within the teaching
excellence framework in England, Scotland and Wales.

This increased focus on skills and employability has led to calls for innovative assessments,
workplace simulated learning, and greater focus on extra and co‐curricular activities within
law schools.40 Studies have suggested that engagement with such activities can improve
graduate outcomes and employability as well as academic performance.41 While the legal
education literature has explored examples such as mooting, blogging and workplace
learning,42 there is little written on how creative podcasting might assist in the development
of the skills highlighted above. However, one method identified within the literature as
helping students integrate their legal knowledge and skills is to have them work in teams to
explore legal issues in greater depth, assembling and evaluating relevant facts, identifying
legal, social and ethical issues, searching out and applying relevant law, reaching a plan of
action, and implementing it by drafting a document or making oral presentations.43 We found
that podcasting involved a similar type of process, offering students a novel platform for
developing and displaying their legal knowledge and skills. In addition, we found that being
involved allowed students to develop a range of more general employability skills. For
example, as noted by Alpay and Gulati,44 creative podcasting can assist in developing
communication skills, team work and practical podcasting skills. These skills were highlighted
in the present study, with several students highlighting teamwork as a dominant skill they had
developed. In relation to practical skills, students were trained on how to work the equipment
and how to ensure quality audio. Students mentioned this favourably in their surveys:

I’ve learned a little more about the technological production of podcasts.
39
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40
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The technical side of the podcast has also been a great learning experience.

[I have learned] technical skills – audio recording, editing, episode creation.

Students were also positive about the experience of being given training on how to
communicate and interview effectively and having guests with experience in broadcasting
providing additional training. The development of communication and digital literacy skills
was frequently cited within the surveys:

I have developed presentation skills as well as the ability to make my research
accessible for a wider audience.

I have developed further my interview and presentation skills.

…communication with people of varying levels of seniority.

The survey also highlighted a number of additional skills. This appears to reflect the variety of
roles given to students. For example, the marketing students highlighted “social media
management”, “creative and compelling writing skills”, and “event planning skills”, while
those students involved in the Executive Board highlighted the “ability to mentor and lead a
group”, “leadership”, “project management” and “skills of participating in meetings”. These
findings highlight how skills development can be enhanced by allowing students to participate
at every level of a project. Students also frequently highlighted time management and
organisation skills, both as something they had developed and as one of their biggest
challenges:

I have learned a lot more about time management not just for myself but when
organising meetings with other people.

The most difficult thing has been trying to find times for all four team members to meet
up.
12

The most challenging part so far has been communication and organising meetings.

Time management was undoubtedly a significant challenge, manifesting in delays in
completing episodes, and a number of students dropping out of the project. This issue is
returned to in the final section of this article.

Students had a number of suggestions for further skills development. The marketing team
cited the challenge of learning how to write social media posts, demonstrating the need to
provide training on skills beyond the production of the podcasts themselves. Several students
also flagged their desire for more training on the “mechanical processes of the recording
process”, with one highlighting the challenges associated with “acquiring new skills regarding
recording protocols and producing recorded output which is accessible, encompassing and
relevant”. Others flagged the desire for more training on how to research and develop
content ideas. These suggestions highlight an ongoing commitment to the podcast which is
encouraging and suggest the potential for the project to further enhance its contribution to
skills development. Indeed, despite the challenges of time management and requests for
additional training, overall it appears the podcast assisted in the development of a number of
both practical and intellectual skills, reflecting legal education’s balance between academic
learning and practice‐focused development.45 These findings, while based on a small sample,
therefore support the suggestion that creative podcasting may provide a valuable way for law
schools to enhance the employability of their students, which may in turn contribute to their
rankings in measures such as the Graduate Outcomes survey and teaching excellence
framework.

Fostering a Feeling of Collaboration and
Community
One notable development within legal education has been the move beyond simply teaching
lawyering skills, to encompassing a focus on professional collaborative relationships and

45

Stolker, ibid, n.35.
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human interactions.46 Legal educators have long adopted pedagogies which feature student
collaboration,47 acknowledging the role this can play in providing students with skills relevant
to the practice of law.48 Collaborative projects which feature staff and students can also assist
in making students ‘active stakeholders in the research community’,49 encouraging student
research and inquiry by seeing them as co‐creators of knowledge production rather than
passive recipients. Indeed, partnership between staff and students has been highlighted as a
means of delivering ‘enhanced engagement, motivation and learning; enhanced meta‐
cognitive awareness and a stronger sense of identity; enhanced teaching and classroom
experiences; enhanced student–staff relationships and development of a range of graduate
attributes’.50 This was reflected in the student survey, with students praising the podcast as a
means of meeting and developing relationships with staff, students and guests:

It has been an excellent way of networking and learning about various professionals
and non‐professionals alike.

I’ve enjoyed meeting new people, including students (undergrads and postgrads) and
lecturers in the School of Law. I probably wouldn’t have had this opportunity
otherwise.

Others highlighted the value of collaboration:

It really aids the creation of a research culture and creates a sense of a greater
project we are all part of.

46
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[I have enjoyed] working with both staff and students – collaborative working.

What I have enjoyed most is being part of a pilot project that has excellent goals of
achieving knowledge sharing among a broader demographic.

These responses highlight students’ appreciation of being involved in their school’s research
culture, and how collaboration can be used to develop connections between staff and
students. In addition to enhancing skills,51 collaboration contributed to a sense of ‘research
community’ amongst the participating staff and students.52 For those postgraduate students
involved in the Executive Board, cultural and social aspects of educational experiences can
also become important aspects of their development into researchers and can combat the
potential isolation that comes with postgraduate study.53 Personally, the authors found one
of the most enjoyable and positive aspects of the podcast to be the collaboration between
staff and students, and gained important insights into the possibilities of podcasts as a means
of learning and teaching within their own work. Such responses reflect findings within the
literature that such collaborations bring benefits to staff as well as students.54

The Challenge of Buy-In
While the authors were pleased at the success of the podcast’s first year, both in terms of the
outputs and the student involvement, in this final section we wish to highlight some of the
practical challenges we faced throughout the year. The biggest challenge proved to be that
while the students surveyed were successful in creating content, over twenty students
dropped out over the first year, citing difficulties around time management. As mentioned
above, those who completed episodes also cited this as a challenge, with some requesting a
more “structured timeline”, and means of “keeping the presenters committed and on track
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for their goals”. This high rate of drop outs impacted significantly students who still wished to
participate, who found themselves with smaller teams, or in two cases, without a team at all.
From our own perspective, the high percentage of drop outs raised issues around the staff
time wasted on training, and our own time spent chasing students who had ceased to
contribute and matching remaining students with new teams.

The risk of disengagement within group tasks has been well noted within the literature,55 and
poses an additional challenge when the group task falls outside with the curriculum, as there
were limited negative consequences for drop outs beyond not receiving the benefits of
participation discussed above. Encouraging student buy‐in will remain a key challenge for the
podcast moving forward. As has been noted by others,56 buy‐in from students depends on a
range of factors, including the amount of support available,57 and whether the activities are
deemed valuable to the learning process, enjoyable, or as allowing for meaningful interaction
with others 58 Thus, future strategies might involve more structured mentoring and support,
sharing testimonies from students who considered involvement in the podcast as valuable,
and highlighting the benefits of becoming involved. A relatively low number of students took
advantage of the opportunity to use the podcast as a basis for a ‘degree plus’ or ‘research
plus’ application; it may be that greater emphasis on this opportunity may also encourage
buy‐in. Research has also suggested that group work is more successful when teams are more
‘academically aligned’;59 it may be that our favouring of diverse abilities and academic stages
played a role, and that weaker students chose to stop contributing rather than seek help from
stronger members within the team.60 A more rigorous recruitment strategy may allow us to
give greater attention to the formation of the team, as well as allowing students with greater
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enthusiasm for the project to be identified and increasing the perceived value of
participation. In future years, we may also explore the possibility of developing the initiative
into a credit‐bearing module. Summative assessment could feature the submission of
episodes, as well as documents such as the episode plans, team meeting schedules and a
reflective diary. Such an approach would likely mitigate against the risk of drop out, as the
value of the activity for the students’ learning process and academic achievement would be
clear. However, before moving to include the project in the syllabus, our aim in the second
year is to recruit less students, while introducing an interview element to recruitment. We
will also be more prescriptive with regards to when the students meet – allocating a specific
repeated time slot each week rather than attempting to arrange meetings on a rolling basis.
We will also provide more written guidance, based on what we have learned over the past
year. We hope that introducing more guidance and structure, and with it more consistent
staff contact time, will provide students with the support they need to remain committed to
their role in the podcast. In order to avoid over‐burdening staff with repeat requests for
interviews, we will also introduce alternative episode formats, for example encouraging
students to research topics and host debates with their team mates.

Conclusion
This study has suggested that involvement in creative podcasting can contribute to legal
knowledge, skills development and a sense of community and collaboration amongst student
participants. Students gained insights into areas of law that they might not have had
otherwise, as well as an enhanced awareness of the cultural dimensions of law and the
possibilities of different interpretations and viewpoints. They were given a novel opportunity
to explore legal issues in greater depth, assemble and evaluate relevant facts, identify legal,
social and ethical issues, search out and apply relevant law, reach a plan of action, and
implement it, thereby integrating their legal knowledge and skills. Students also developed
skills likely to be of direct relevance to the study of law, including communication skills,
teamwork, leadership and time management skills. With the constant evolution of technology
in all lines of work, it is likely that the development of skills around the practicalities of
podcasting may also be of value. The creation of podcast content and managing of the
podcast more generally also facilitated the experience of being part of a large staff and
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student collaborative project, which was appreciated and seen as having value by staff and
students alike. Thus, while there were a number of practical challenges associated with
managing student participation and encouraging buy‐in, the findings demonstrate the value
in pursuing the project in subsequent academic years.
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